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SENIOR AP LITERATURE AND COMPOSITION 

Rationale 

 Senior AP Literature and Composition is a year-long college-level course designed to 

engage students to think and respond to complex texts through written and verbal 

communication.  The class will focus on reframing reading, writing, and speaking as a holistic, 

indispensable, and original process demanding critical thinking and analysis.   The texts 

examined are designed to help students better empathize and understand life, themselves, and 

others.  Students will learn to read carefully and perceptively—pondering keywords, language-

use, textual echoes, form, style, voice, figurative language, etc.—and express these complex 

discoveries and conclusions through various writing forms.  Specifically, the class will focus on 

writing to evaluate, which require students to think and write analytical, argumentative essays 

that draw upon textual details to make and explain judgments about a work’s artistry and quality.  

Then, students will revise their writing for added depth, clarity, precision, and concision, 

practicing the prevailing axiom that “good writing is rewriting.”  

 

Course Goals 

• To develop stronger communication skills through reading, writing, speaking, and 

listening to inspire more confidence in these important life skills. 

• To enhance organizational strategies depending on audience, form, and genre.  

• To read more actively, critically, and intelligently by questioning the author when reading 

complex texts (READ LIKE A WRITER). 

• To analyze beyond the literal, exploring the functions of subtext and other figurative 

elements.   

• To utilize the writing process for developing the linguistic tools necessary to communicate 

well across a variety of audiences and platforms—specifically narrative, expository, 

argumentative, and analytical writing (WRITE LIKE A READER). 

• To improve participation skills and speaking abilities—particularly the ability to speak 

formally and confidently in front of groups of listeners. 

• To value the power of struggle and confusion, realizing that learning occurs where the 

known and the unknown meet 

• To develop the skill of inquiry (ie: collecting and evaluating information, comparing and 

contrasting, imagining situations from another perspective, building arguments for a 

specific position or point of view, learning the importance of not only asking questions of 

others but of ourselves, of not only revising the information we receive but being willing to 

revise the questions).    

• To develop a healthy skepticism that leads to exploration of ideas, an enlarged world view, 

and a confident imagination. 

• To take more responsibility for your learning—learning how to inform yourself, 

collaborate, and be your own best teacher. 

Considering this last goal, create a minimum of two personal goals for this year.   

•  

 

 

•  

 

 

 



Evaluation 

You will be graded on a cumulative point scale designed to reward students who 

demonstrate consistent effort and a commitment to improving their English skills.  

 

NOTE: Not everything done for homework will be taken for a grade even though its value will 

translate through skill maturation and through final assessments.   

 

NOTE: Graded homework will be assessed for either completion or accuracy/depth.  Showing up 

for class and saying you did not know there was homework or did not understand the homework 

will not be an acceptable excuse for not completing an assignment, for there are many ways to 

contact me and/or your fellow classmates if you have questions.  Additionally, I will verbally say 

the homework in class, I will write the homework on the whiteboard by my desk, and I will post 

the homework roughly a week in advance on schoology. 

 

NOTE: Quizzes will be both announced and unannounced, but you will have at least one week’s 

notice for larger assessments.  To encourage you to think your way through texts, I allow students 

to use their handwritten notes from readings on quizzes.  Taking notes on your thoughts as you 

read encourages a more active and original interpretation of texts and it makes the learning 

experience that much better in class because you have already thought about the text.  This 

allows me to maximize our in-class time instead of needing to circle back to cover material you 

should have accrued.   

 

NOTE: You will earn a separate conduct grade based on your behavior in class which may impact 

your involvement in sports or other extracurricular activities.  That being said, participation in 

class is mandatory.  Writing clarifies your thinking, but so does speaking.  The overall class 

benefits, too, by hearing multiple perspectives so they can incorporate these ideas into their 

overall understanding of content and skills.   

 

Grading Scale: 98-100 (A+)  97-95 (A)  95-93 (A-) 

   92-90 (B+)  89-87 (B)  86-85 (B-) 

   84-82 (C+)  81-79 (C)  78-77(C-) 

   76-75 (D+)  74-72 (D)  71-70 (D-) 

 

Late Work Notices:   

As seniors—especially AP seniors—the expectations are higher for you than other grade 

levels:   

• Late assignments worth ten points or fewer will not be accepted for credit.  Students will 

receive a zero for the assignment, but they may turn in the assignment late for teacher 

feedback. 

• Assignments eleven points or higher that are late will decrease one letter grade for the first 

day it is late, two letter grades for day two it is late, and if it is not turned in by day three, 

the assignment turns into a zero.  

• An assignment is considered late if it is not submitted to schoology or turnitin.com, not 

turned in at collection time during class, or not in my email inbox (if, for example, you had 

a printer/posting issue) by the bell beginning the class period or by the time the dropbox 

closes when I indicate.   

• If there are some extenuating circumstances preventing you from completing an 

assignment, please contact me as soon as possible (not when you walk into class).  Based 

on the assignment, the extenuating circumstance, and the frequency of the request, I will 

determine whether or not to grant an extension.     



Absences 

Find an appropriate time to check with your classmates for missed work.  If you need me to 

fill in any gaps, do not hesitate to ask verbally or through email.  It’s difficult to explain what we 

did in the fifty-minute class period the day before in the few minutes between classes.  I 

recommend 1) Looking at the learning goals and homework on schoology, 2) Talking with a peer, 

copying notes from class, and 3) Recapping with me about the major content and skills we 

worked on within the period and to go over any miscellaneous material.  I am after school in the 

cafeteria daily from 3:30-5:30.  That’s a perfect time to catch up on absent work.       

• If you are absent the day an assignment is due, you must turn it in the day you return. 

• If you are absent the day an assignment is given, you will have the number of number of 

days you were absent plus one additional day to complete the assignment without 

penalty. 

 

Learning Expectations, Participation, and Conduct: 

 Another important skill I want everyone to master before next year is note taking and 

keeping track (ownership) of your own learning.  To help you improve this, every day I will post 

to schoology the class learning goals which I recommend you preview before class and review it 

at home before starting your homework.  By the end of class, you should be able to answer these 

learning goals thoroughly, or your homework should continue to explore them.  If not, you need 

to let me know or stop by after school so you are brought up to speed. This is the best way to 

know if you learned what you needed to each day.      

 

Class discussion and questioning are an EXTREMELY important aspect of this class.  Therefore, it 

is imperative that you:  

a. Thoughtfully present your ideas  

b. Respectfully listen to the ideas and viewpoints of others—NO interrupting others   

 

You are expected to conduct yourself in an orderly, mannerly, and respectful fashion.  Doing so 

will ensure a positive learning environment for everyone.  Success in the classroom is a shared 

responsibility.  Thus, I expect you to: 

• Come promptly each day with homework completed and a winning attitude. 

• Bring all proper materials.  Since this is a college class, I will not enforce a seating chart at 

the beginning of the year, but if it becomes a problem for you, your classmates, or me, you 

will have assigned seats.  Model proper classroom behavior and hold each other 

accountable.  

• Put forth your best effort in everything you do.  Whether you like or dislike the work is 

irrelevant.  You won’t like everything you need to do in life, but that doesn’t mean it is not 

important.  Think your way through these challenges.   

• Respectfully present your ideas and listen to the ideas and viewpoints of others.  The 

Language Arts classroom is a great place to listen and share ideas.  I expect you to share 

and listen to ideas in a mature and appropriate manner.  Remember, freedom of speech 

does not mean freedom of consequences.   

• Ask questions—of authors, of each other, of yourselves, and of me.   

• Abide by the rules of the school as laid out in the Parent & Student Handbook—especially 

the dress code and cell phone policy.         

 

You can expect me: 

• To treat you fairly and honestly. 

• To model assignments or activities.  I don’t expect you to do anything I wouldn’t do myself. 

• To provide consistent and challenging instruction and feedback. 



• To provide challenging and worthwhile opportunities for you to improve your reading, 

writing, speaking, thinking, and creative skills. 

 

Restrooms 

 Class time is precious.  There never seems to be enough time to do what we need to each 

day, and going to the bathroom in the middle of class is distracting.  My room is right next to the 

restrooms so please use the restrooms and get drinks from the water fountain between classes, 

not during them, unless you must.  I ask that you place your book bag down on your chair or desk 

before going to the restroom so I see that you are here if the bell rings and you are still in the 

restroom.  I will allow you to have a water bottle in class if you choose, but you may not fill it up 

during the class period.  Please fill it up either before or after the bell. 

 

What is Considered Cheating and Plagiarism? 

According to the St. Thomas More Parent & Student Handbook, cheating is “copying the work 

of another student…and using someone else’s ideas or answers.” Plagiarism is using another 

person’s words or ideas for your own without proper citation or credit given. The following is a 

non-exhaustive list of examples for academic dishonesty:   

 

• copying or paraphrasing anything from the Internet without giving credit; 

• copying or paraphrasing anything from text books and novels without giving credit; 

• copying or paraphrasing another student’s words and ideas and passing it off as your own; 

• allowing another student to copy your work or giving your work to another student; 

• purchasing any papers, essays, worksheets, etc. and passing them off as your own; 

• sharing test questions and or answers to another student in or outside of the class; 

• informing other students from other classes of pop quizzes and questions on said pop 

quizzes; 

• taking pictures of tests, quizzes, or homework and sharing this information with other 

students; 

• sharing answers to any assessment (test, quizzes, and homework) via phone, email, or 

social media or through personal conversation; 

• unauthorized use of “cheat sheets” or any other form of aid; 

• having parents, siblings, friends, etc. complete the work for you; 

• willingly complete the work for someone else; 

• distribution of tests, quizzes, and homework to other students; 

• looking at other people’s tests or quizzes during testing times; 

• using unapproved devices such as phones during tests and quizzes and; 

• using translator pens inappropriately and without formal permission. 

 

Collaboration or Cheating? 

Collaboration is a discussion where brainstorming occurs, thus stimulating one’s own 

thoughts through the process of dialogue. Though there may be one correct answer or an overlap 

of ideas, individual student responses on particular assignments (homework, papers, etc.) should 

reflect the student’s own ideas in their own words and voices. Submitting one group member’s 

ideas and words as each individual’s work in the group is cheating. 

Any person caught cheating or plagiarizing will suffer the consequences as laid outlined in 

the Parent & Student Handbook. 

 

Volunteering and Speaking in Class:  

Sometimes I will ask questions and look for volunteers to answer.  Please refrain from 

shouting out answers as I want everyone to have the time to think of the answer.  Most of the time, 



I will call on random individuals or pick names out of the bucket to answer.  I do this not only to 

keep everyone engaged in class, but so I can have a better understanding of how well the entire 

class is understanding the material.  I do not want to hear the same four or five voices engaged, 

thinking, and answering/asking questions.  Responding “I don’t know” may be true, but I need to 

know why that is or what causes this in order for me to help.  Using “I don’t know” as a crutch for 

not answering questions should not be tolerated by you or me.  

 

Use of Technology  

This is a really important one for me.  Nothing frustrates me more than students abusing 

technology by failing to use it as a tool during class.  Not only does it show an unwillingness to 

learn, it disrespects and distracts me, other students, and the class in general.  AP Literature and 

Composition demands all your attention—not part of it.  Websites that have nothing to do with 

what we are working on in class should not even be minimized while in school.  Students who fail 

to use technology—especially laptops—as a learning tool for English in my class will be subject 

to verbal warnings initially, but progress to stricter penalties if the problem persists.  Respect 

your classmates and me by respecting the technology we use.  Here is a list of some technology 

you will utilize this year either in class or as resources: 

• Schoology: This site will have the class goals and homework assignments for the day.  

https://www.schoology.com/ 

• Wordle: word frequency analysis of your writing.  Use this tool to see if you perhaps 

overuse certain words—especially non-descriptive words— unintentionally.   

http://www.wordle.net/ 

• Purdue University Online Writing Lab (OWL). Everything from writing tips and exercises to 

MLA guidelines can be found here.   

https://owl.english.purdue.edu/owl/resource/747/01/ 

• Text-to-Speech Software.  Use this to listen to your writing because we often hear our 

mistakes better than we can see them in revision. 

https://ttsreader.com/ 

• Turnitin/Revision Assistant: This site offers writing feedback from an AI system focusing on 

key areas in student writing. 

http://turnitin.com/ 

• For Better For Verse: A free, interactive tool to work with rhythm and meter in poetry. 

http://prosody.lib.virginia.edu/ 

• Harvard College Writing Center: A well-organized site with resources designed to help 

students through the essay writing process. 

https://writingcenter.fas.harvard.edu/pages/resources 

 

Reading Expectations 

 Reading for pleasure and reading analytically are two different experiences.  In this class, 

we seek to improve our close reading abilities.  Together we will explore many literary genres 

across time, style, and cultures—especially British and American authors—with the intention of 

yielding multiple interpretations from the subtext of our readings.     

To do this, we will practice the reading process, focusing on the interactions between 

reader, writer, and text.  This means previewing sections of reading, considering what’s 

happened previously, and hypothesizing what is to come.  This means reading actively by 

annotating key words and phrases, textual echoes, patterns, contradictions, and questioning the 

author about these findings to help draw meaningful conclusions.  After thinking through these 

texts, we will complete many short-write assignments reacting to these annotations.   

The internet contains a wealth of supplementary and summary sources helping students 

understand these types of texts.  Make sure they remain supplementary at most—not 

https://www.schoology.com/
http://www.wordle.net/
https://owl.english.purdue.edu/owl/resource/747/01/
https://ttsreader.com/
http://turnitin.com/
http://prosody.lib.virginia.edu/
https://writingcenter.fas.harvard.edu/pages/resources


substitutionary.  College-level reading requires a daily immersive effort.  One cannot come to 

original conclusions about texts if they allow others to draw one’s conclusions.  That defeats the 

purpose of English class: we aren’t developing your brains that way.  Additionally, resist the urge 

to skim through readings.  It is extremely important to practice this rigorous process often so that 

it becomes second nature and so that you notice more and more of what the author intends 

readers to notice.  Literature can be portals to meaning if you take the time to do it the right way. 

 

Writing Expectations 

Building off last years’ experience in AP Language and Composition, students will 

complete a variety of writing assignments per unit, ranging from writing to create, writing to 

understand, writing to explain, and writing to evaluate.  Sound writing begins with sound reading; 

namely, we will work on noticing various elements in a literary work and expressing well-

developed thoughts about them through writing.  

The creative writing assignments will mainly include writing poetry, ranging from sonnets 

to blank verse, to help understand the decisions poets face when creating their art and to practice 

sound and form elements so critical in understanding poetry.  Students will complete at least one 

research paper (described below), but they will also access several scholarly articles about the 

short stories, poems, and novels we will analyze.   

Starting with the summer readings, students will write several interpretive and extended 

analytical essays, which ask students to explore the social and historical values of its context and 

consider structure, style, theme, and figurative language.  Over the course of each semester, 

students will complete frequent in-class essays based on a passage or complete work of fiction or 

poetry. These essays will be formatted similar to the AP free-response questions, and these 

essays require students to analyze and structure an argument about how the author utilizes and 

manipulates the language in order to create the overall meaning of the literary piece.  

In turn, students must practice writing with a wide-ranging, college-level vocabulary and a 

variety of sentence structures reflective of audience, purpose, and tone.  These essays require 

students to be extremely precise in their understanding and articulation of literary devices to 

identify and help establish connections found within the text.  I will use an adapted form of the 

CCSS Writing Trait Rubric to assess your writing.   

In addition to the writing tasks above, students will complete a series of informal writing 

tasks, such as journaling and reader response writing. You will systematically archive your 

writings into a yearlong portfolio on schoology so that you may not only track your growth, but 

also revise and revisit these informal or formal assignments in preparation for the AP exam.  

Knowing how to revise and practicing personal, peer, and teacher feedback throughout the 

writing process will be one of our many focuses this year. 

 

First Semester Project 

Rhetoric.  It’s the most important skill you need to develop in English classrooms, and this 

essay and presentation will assess your rhetorical skills in a number of contexts—from identifying 

interesting and relevant topics, to forming challenging questions around this topic, to 

determining reputable sources and using its information deftly and in balance with your own 

voice, to developing evidence to build arguments, to forcing yourself to examine the other side of 

the argument, to structuring your information in an organized and effective way, to speaking and 

presenting eloquently your research to your peers, to…need I say more? 

For the second semester project, you will form a complex question or identify a point of 

controversy from within your intended line of work or field you intend on studying after St. 

Thomas More High School.  Then, your objective is to research your question, and, combining 

argumentative, informative, and possibly narrative writing, compose a 7-10 page research essay 

that investigates and explores the question.   You will take a stance given your new knowledge 



base on the question.  THIS IS NOT A “WHAT I WANT TO DO WHEN I GROW UP” PROJECT.  Keep 

in mind the following rhetorical elements throughout this process: 

• Purpose (what are you trying to accomplish?) 

• Audience (whom are you addressing in the argument?  how might this factor in what 

information I research and how I present the information?) 

• Context (what influencing factors—supporting and opposing—surround your question?) 

• Voice (what tones and tactics will you incorporate to effectively inform and persuade your 

audience?  Consider both the written and verbal applications) 

• Aristotle’s Rhetorical Triangle (logos-appeals based on logic, reasoning, and evidence 

concerning the subject, pathos-appeals to common ground/emotions/beliefs and values of 

your audience, and ethos-appeals to the expertise of you the writer and speaker, and 

evaluating the credibility of the sources) 

Once you have finished and submitted your essay, you will present a 7-10 minute “Ted Talk” 

to the class discussing your topic, stance, means of support, etc.  This shouldn’t just be a 

PowerPoint, but rather something engaging, informative, and memorable for your classmates.  

Think of it like a prospectus for your research.  Show off your expertise within the presentation.  

 

Second Semester Project (after the AP Exam) 

Write an essay and create a visual presentation based on the following prompt:  

From your St. Thomas More English classes, what are four lessons (one from each year) that you 

have learned and that have formed you into the young adult you are today? 

 

You may answer the question as you see fit, but there are specific parameters to follow: 

• You must refer to a total 8 different titles throughout your high school English career.  

However, you must not exceed 4 novel/drama titles, one per English class. The other titles 

must be from short stories and poems.  This means you must refer to 2 works per primary 

English courses. 

• Your presentation must have a clear thesis that works in conjunction with your presentation 

concept.  

• The presentation must refer to specific textual examples from the chosen texts and connect, 

explain, or justify how these citations connect and support your thesis. 

• This project is simply not a “feel good” presentation, nor is it meant to be a cliché. It 

requires thoughtful reflection and a creative compilation. Sincerity will be a crucial part of 

this project. 

• Since this is a formal presentation, basic speech issues (“um,” “uh,” shuffling around, and 

other basic symptoms of being unprepared) must be ironed out before you present. Ergo, 

practice!!! 

• Some creative options for visual presentations (you are not limited to these ideas): create a 

video, write and create a hyperlink poem, audio file of a created song, advanced Prezi, a 

model, art, etc.  

• *If using technology, you must set up an appointment with me the day before your 

presentation to make sure everything works. If you do not do this, I will deduct points from 

your overall grade. 

• Your presentation must be between 10-15 minutes.  

 

Year-Long Learning Activities 

• Poetry Appreciation: Students presenting and teaching a profound poem  

• Vocabulary Journal 



• Sentence Structure Work 

• AP Test Prep using previous exam prompts and questions 

 

 

Unit-by-Unit Overview 

Unit 1: Meta-reading and Meta-Writing: Laying the foundations for college reading and writing 

and the AP Literature and Composition test 

Major Texts 

• Summer Reading Novels 

• “Look Alikes” by Joan Sterner 

• “My Papa’s Waltz” by Theodore Roethke 

• “I Carry You in My Heart” by ee cummings 

• “The Lake Isle of Innisfree” by WB Yeats 

• “The Circus Animals’ Desertion” by WB Yeats 

• “Out, Out—“ by Robert Frost 

• “Gretel in Darkness” by Louise Gluck 

• “The Eagle” by Alfred Lord Tennyson  

• “Hills Like White Elephants” by Ernest Hemmingway 

• “Billy Budd” by Herman Melville  

•  “Cathedral” by Raymond Carver 

• “Where Are You Going, Where Have You Been?” by Joyce Carol Oates 

• “Rip Van Winkle” by Washington Irving 

Major Assessment: Summer reading in-class essay.  Synthesis and analysis essay prompt:  

Over the course of literary tradition, authors have created and recreated characters, plots, 

settings, symbols, images, themes, etc. to reflect their current political, social, cultural, or 

religious conflicts.  Strangely enough, despite the fiction sometimes spanning hundreds of years, 

they share a lot in common.  Indeed, the conflicts of modern times echo back to its predecessors, 

and authors have continued exploring novel ways of commenting, critiquing, and offering fresh 

thematic insight into these issues.  

 

Using your knowledge of the two novels you read this summer, write an organized, thesis-driven 

synthesis essay that explores a “textual echo;” in other words, explore the relationship between a 

motif, archetypal character, image, etc, discussing how this device creates common and/or 

conflicting messages for the audience between the two works. 

 

Unit 2: Stream of Consciousness, Symbolism, and the Making and Meaning of Art (Modernism) 

Major Texts 

• To the Lighthouse by Virginia Woolf 

• How to Read Novels Like a Professor by Thomas Foster 

• Various Scholarly Articles about the novel 

Major Assessment: Objective Test and Essay Analytic essay.  Prompt: Woolf explores the 

complex, contradictory, and often unconventional ways in which people perceive or make sense 

of their worlds.  Write a well-organized essay in which you explain how formal and artistic 

elements such as structure, syntax, diction, and imagery reveal either Mrs. Ramsay, Mr. Ramsay, 

or Lily Briscoe’s approach to meaning-making within To the Lighthouse. 

 

Unit 3: The Complexities of Heroic Virtue and Wisdom 

Major Texts 

• “The Seafarer” by Anonymous  

• Beowulf translated by Burton Raffel 



Major Assessment: Objective Test and Essay (Argumentative essay prompt evaluating Beowulf as 

a hero or anti-hero considering the writer’s artistic and sometimes contradictory presentation of 

the lead character in the epic poem). 

 

Unit 4: Rhetoric 101 

Major Texts 

• The Art of Styling Sentences by Ann Longknife and K.D. Sullivan 

• The Elements of Style by William Strunk Jr. and E.B. White 

Major Assessment: First Semester Essay and Presentation (see earlier in syllabus) 

 

Unit 5: Psychoanalysis, Gender, and the Nature and of Evil 

Major Texts 

• “Cat in the Rain” by Ernest Hemmingway 

• Macbeth by William Shakespeare 

• Various Scholarly Articles about the play 

Major Assessment: Character Diary and Fever Chart.  Prompt: To help us explore the emotional 

and psychological evolution of Macbeth or Lady Macbeth, you will go back into the five-act play 

studying a theme and its prevalence within either character.  The X-axis of your chart will be time 

(correlating to the five major acts of the play); the y-axis will plot the magnitude of the theme 

within your character.  The themes we will work with include:  

• Victim vs. Villain  

• Sane vs. Insane 

• Blameless vs. Evil 

• Autonomous vs. Manipulated  

Try to avoid straight lines in either direction when investigating this for your character.  You must 

select a minimum of eight supporting quotations accompanied by eight brief justifications placing 

the quote in context and briefly explaining why you ranked your character as high or low on the 

scale as you did.  The character himself/herself could say it, or another character could have said 

it about your character.  Please indicate the speaker before the quotation and have the act, scene, 

and line numbers following it. 

Once your group finishes and presents your fever chart to the class, you will write an 800-word 

minimum synthesis essay arguing how significant the theme contributes to your character’s 

downfall in Act V.  You should use the evidence from your fever chart to justify your claim.   

 

 

Unit 6: Critical Theory, and Lessons in Love, Relationships, and Internal Maturation 

Major Texts 

• Pride and Prejudice by Jane Austen 

• Excerpts from A Jane Austen Education: How Six Novels Taught Me About Love, Friendship, 

and the Things That Really Matter by William Deresiewicz  

Major Assessment: Objective Test and Essay.  Prompt: Pride and Prejudice is a seminal work of 

literature for several reasons, but one vital reason it has withstood the test of time is because 

Austen succeeds in writing a complex love story on multiple levels—family, friends, romantic 

interests, etc.  Given the point of view of this novel, readers are particularly drawn to the love 

between Elizabeth and Darcy.  In the second to last chapter of the novel, Elizabeth and Darcy 

attempt to rationalize how and why Darcy fell in love and stayed in love with Elizabeth.  Elizabeth 

postulates that “To be sure, you knew no actual good of me—but nobody thinks of that when they 

fall in love” (327).   



Considering the novel altogether, argue and explain Austen’s definition of ideal love that she puts 

forth in the novel.  Then, given this definition of love you formed, argue whether Elizabeth’s 

perspective from the quote above is consistent with or competes against Austen’s ideal vision for 

love you defined.   

 

 

Unit 7: Exam Prep 

• Various student-directed poems 

• “Piano” by DH Lawrence 

• “Mirror” by Sylvia Plath 

• “We Are Seven” by William Wordsworth 

• “Mont Blanc” by Percy Bysshe Shelley 

• “Interpreter of Maladies” by Jhumpa Lahiri 

• “The Boarded Window: by Ambrose Bierce 

• “A Good Man is Hard to Find” by Flannery O’Conner 

• “The Guest” by Albert Camus 

Major Assessment: Poetry Analysis Hyperlink Mini-Project and Practice AP Tests 

 

Unit 8: Meta-Reading and Writing Part Two: How Far We’ve Come 

Major Texts 

• A look-back at previously read works these last four years 

Major Assessment: Essay and Creative Presentation 

 

**This class will only be as good as we make it.  Make no mistake: this is a partnership that can 

only work with open communication.  Let’s help each other grow in our reading, writing, and 

speaking skills.  I look forward to working and learning with you this year.** 

 

 

 

 

 

 

 

 

 

 


